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Rationale:

When I first was assigned a “V” mode course, my first question was about how I would make the
most out of these Zoom sessions. How could I make them a rewarding learning experience? How
could I get students to see their value? The discussion I would like to have in this session will
discuss how to make the most of our Zoom, by discussing active learning strategies I've
implemented in my Zoom sessions and in the asynchronous time students spend on Canvas.

Description:

For this, I’d like to discuss how to use the whiteboard and annotation feature on Zoom, as well as
Materia widgets on Canvas to create a comprehensive active learning lesson that is both
synchronous and asynchronous. The annotation feature is used to identify moves made in an
academic article, the whiteboard is used to create an outline students can take with them. The goal is
to show how multiple active learning strategies can work together to make the students see the
Zoom and the online content of the course both as valuable and integral to their accomplishment of
the course outcomes.

To use the whiteboard feature on Zoom, click “Share Screen” and “Whiteboard”. This whiteboard has
several features, for example you can write with your mouse or use the text box feature, which I'll
focus on here. The text box feature allows for more legible writing and Zoom has the option to
change the colors of the text to highlight different features. In my course, I often use the whiteboard
to create a collaborative outline of their essays, asking students to explain to me the features of an
essay based on examples we’ve read. Once the outline is finished, you can click “Save” at the top bar
and the image will save in your computer’s zoom folder. I often click “find in finder” before class
ends and upload the image in the chat for students to take with them. The below image shows an
example of this activity.



The annotation tool on Zoom is another way to make use of the screenshare feature in a more
interactive way. In my course, [ have a sample research paper introduction that I share with my
students via the “Share Screen” button. Then, using the annotation tool, I ask students to point out
the moves the author makes in the introduction. For example, students will identify the author’s
research question, which I'll highlight in pink, or the sources that the author cites in the literature
review, which I'll highlight in yellow. This visual allows students to identify the different moves of
the introduction, and see the different length requirements for each section. The annotation tool also
has a text box function where I can write comments on the sample paper. The text box font color can
also change, so I often correspond the color of the comments to the same color as the highlighted
text, so they can see the section I am referring to more easily. Similar to the whiteboard, once the
annotations are done, you can click “Save” at the top bar and the image will save in your computer’s
zoom folder. I often click “find in finder” before class ends and upload the image in the chat for
students to take with them.The below image shows an example of this activity.



“"
Ok.ay. that was a good run. Now go grab your notebooks and come sit over here for

corrections.” These directions are nothing new to dancers at the Cambridge School of Ballet—in
fact, this scene happens at almost every rehearsal, especially during the few weeks before a
performance. What the students are about to do is not what most expect out of a dance class: they
are going to write down what they did wrong and what they need to improve.

For centuries, dance forms such as ballet have been studied through imitation and visual
learning techniques, Thus, reading and writing are not often readily associated with this type of
physical movement. However, as established above, there are small, yet important forms of literate
activity within the dance realm that profoundly impact the learning processes of dance instruction
Such evidence of dance literacy has been studied over the past thirty years through debates over
what is considered proper dance pedagogy (Cooper, 2011; Davenport and Forbes, 1997; Forbes,
2000) and how movement literacy is applied in specific, real-life situations (Perry, 2012; Phillips,
2009). Over the past two years, this debate has focused on digitizing dance education (Alvarez,
2013; Lehoux, 2013; Skjuistad and Morrison, 2005; Sutil, 2012)

Intriguingly, the complex forms of dance literacy have been studied to a greater extent than
its simpler counterparts. Cooper (2011) argues that analyzing and describing dance movement
through the use of essays and extended literary works benefits a dancer’s literacy of movement,
She concludes from her studies as a college-level dance instructor that together, dancing and
writing can enhance a dancer but only when that writing is fully "embodied,” or has much depth
and analysis (Cooper, 2011, p. 53). Davenport and Forbes (1997) similacly discuss the "use of dance
to teach grammar, punctuation, phrasing, and shape in written language® (p. 292). Cheryl Forbes, a
language professor who enrolled in Donna Davenport’s dance class, was especially intrigued by the
connection between body movement and literacy, claiming that “most of us need to be instructed to
connect with our bodies as we write” (1997, p. 302). In this case, both scholars put to practice the
“embodied” writing Cooper (2011) advocates—they use feelings of body movement from dance as
their foundation to connect themselves to the writing experience (Davenport and Forbes, 1997)

Lehoux (2012) caims that the best understanding of dance movement is through notation
systems, which descnibe the movement of the body through symbols on a stafl, and act as a form of
documentation for choreography. The significance of these systems is their adaptability to the
digital times, as well as their ability to "contribute to a richer dance heritage” (Lehoux, 2012, p.
154). Sutil (2002), too, argues that a specific notation system, Labanotation, is particularly
benefical as a form of dance literacy in that it molds thinking and dance analysis together
However, notation systems are learned solely through years of training-exemplifying the
complexity of this form of dance literacy.

What most dance and literacy scholars have not discussed is the technique of documenting
dance corrections and choreography pertaining to specific dance instruction. In fact, all Jeading
dance literacy scholars previously mentioned have lacked incorporation of the simplest forms of

While these are just two tools Zoom offers, these particular options don’t require significant prep
time or understanding of technological. These alternatives to in-class activites, like a whiteboard or
the doc cam, make the Zoom classes feel more like a class and less like watching a recorded lecture.
Students seem to participate more in Zoom, using their mic or the chat, when prompted with active
learning lessons like the ones described above.

Appraisal:

Student response to these tools have been positive. Students have stated the annotation and
whiteboard makes the Zoom sessions easier to follow, rather than me just talking about the ideas.
When asked for informal feedback, students specificlaly noted that the “group discussions help to
engage us in the course concepts” and “during the zoom call, the most helpful aspect would be the
visual examples privided.” Another use for the whiteboard feature would be for students to use the
whiteboard in their own breakout rooms as a reporting back tool, but I haven’t utilized that yet.
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