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Presentation Notes
Good morning.

Thank you for your time today.  I know everyone is very busy.

I am Gail Sears Humiston.  I am a senior lecturer in the Department of Criminal Justice.

I hope you find today’s presentation and discussions informative.



UCF Class Sizes

This Photo by Unknown Author is licensed 
under CC BY-SA-NC

Source: U.S. News
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Presentation Notes
My story:
In my department, I/Ls carry a 4x4 load.
I teach mostly core courses.
My average class size is 60 students, with Research Methods typically having 50 students and other core courses having 75-100 students.
Most classes were live when I started teaching, but the trend is toward online.
As a result of carrying larger than average class sections across multiple modalities, I have had to adapt my teaching to provide the same opportunities for learning and developing critical thinking for my students.
And, I am here to share some of what I have learned.

https://www.flickr.com/photos/umdent/4128580783/
https://creativecommons.org/licenses/by-nc-sa/3.0/
https://www.usnews.com/best-colleges/ucf-3954/academics


As class sizes get 
larger, what goes 
wrong with 
traditional in-class 
learning activities,  
such as discussions 
and presentations?

Presenter Notes
Presentation Notes
ANWERS:
Students miss class.
Students don’t participate – free riders.
Not enough time to develop thoughts.
They lose interest.
They don’t take notes to help them toward future assignments.
Grading is based more on attendance.
Students don’t do the required reading/preparation.



Outline

• Review the basics of critical thinking, 
backward design, and scaffolded 
learning.

• Benefits of incorporating 
asynchronous activities into F2F.

• Incorporating small(er) group online 
discussions.

• Incorporating peer reviews for 
presentations.



Scaffolding 
Critical 
Thinking: The 
Basics

Critical Thinking: Bloom’s 
Taxonomy

Plan Using Backward 
Design

Incorporate Scaffolded
Learning Activities
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FIRST, DEVELOPING CRITICAL THINKING SKILLS IN OUR STUDENTS REQUIRES AN UNDERSTANDING OF SOME BASIC TEACHING THEORIES AND STRATEGIES, WHICH WE WILL COVER BRIEFLY.
To start, teaching and learning strategies are often based on Bloom’s Taxonomy and progressively moving students to higher levels of critical thinking.
According to Bloom’s taxonomy, we seek to develop the highest of six levels of learning outcomes or critical thinking:
Knowledge – lowest
Comprehension
Application 
Analysis
Synthesis
Evaluation – highest

Next, effective teaching plans use Backward Design.
It’s three stages include:
Identifying Outcomes – i.e., level of critical thinking.
Determining the acceptable evidence to support those outcomes – Formal Paper assignment or presentation.
Planning corresponding instructions, activities, tasks, and experiences to achieve the learning objectives.


Finally, developing students’ critical thinking skills likely includes Scaffolded Learning Activities.
Scaffolding is a way for teachers to provide support for students to master new concepts and skills.
It breaks down the steps of completing a more complex assignment.
It allows groups of students to talk through the task and support each other.


https://fctl.ucf.edu/teaching-resources/course-design/blooms-taxonomy/
https://fctl.ucf.edu/teaching-resources/course-design/backward-design/
https://www.gcu.edu/blog/teaching-school-administration/what-scaffolding-education


Benefits of Asynchronous 
Activities  

Benefits of incorporating asynchronous activities, such as discussions and 
presentations, into a live course:

1. Each student is required to participate.
2. Students have time to formulate more substantive submissions.
3. Instructor can give targeted feedback (Bender, 2012).
4. Advanced students help less advanced students and gain confidence.
5. It facilitates scaffolded learning activities.

Presenter Notes
Presentation Notes
So what are some benefits of taking your synchronous learning activities, such as discussions or presentations, to the online learning environment?

OVER THE YEARS, I HAVE FOUND THAT CERTAIN LEARNING ACTIVITIES ARE BETTER FACILITATED IN AN ONLINE ENVIRONMENT FOR SEVERAL REASONS:
First, unlike F2F discussions, online discussions provide each student the opportunity to participate in the activities. 
Second, students have time to formulate more substantive comments and responses.
Third, online activities provide the instructor with the opportunity to provide targeted feedback prior to students submitted comprehensive assignments.
Fourth, the more advanced students are able to model, good, thoughtful writing for less advanced students.  Alternatively, the more advanced students benefit by gaining confidence.
Finally, asynchronous learning can support scaffolded learning and build critical thinking skills.




Incorporating 
Small(er) 
Group Online 
Discussions 

The “Whys” and “Hows”
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Course Context
Capstone: Criminal Justice Ethics (with UCF’s IE designation)
Class size: 50
I clearly define a “capstone” course for the students.
Capstone – A culminating experience that enables them to integrate and apply learning from their degree programs into projects, as they near graduation.  The project might be a research paper, a performance, a portfolio of 'best work,' or an exhibit of artwork



Learning Outcome

• One major learning objective in the course is for students to:

“Apply and evaluate an ethical theory as it applies to the criminal 
justice* response to a social justice issue**.”

*If the assignment was limited to evaluating a theory to only criminal justice (CJ), 
students would easily find sources to summarize.

**By requiring students to apply and evaluate a theory to CJ as it intersects with a social 
justice issue, students are tasked with original, critical thinking.

Presenter Notes
Presentation Notes
As one of their major learning objectives, I want students to:
Critically evaluate an ethical theory as it applies to the criminal justice response to a social justice issue, such as socioeconomic inequality.
If the assignment was to apply an ethical theory to only criminal justice, students would easily find scholarship and simply summarize it.  Thus, their work remains at the descriptive level of critical thinking.
By requiring students to apply and evaluate a theory to a social justice issue that intersects with criminal justice, students are tasked with original thinking.





Demonstration of Learning: Formal Paper

• The means by which students are to demonstrate their ability to evaluate an ethical theory 
is by submitting a Formal Paper assignment.  It calls for students to include the following 
sections:

a. An introduction with a thesis statement.

b. Identification and description of the social justice issue that intersects with criminal justice 
(including the CJ response or contribution to the SJ issue).

c. Identification and description of an ethical theory from the course that applies to the criminal 
justice response or contribution to the social justice issue.

d. Application of the ethical theory to the CJ response or contribution to the SJ issue.

e. Evaluation of the theory.

f. Conclusion and implications.

Presenter Notes
Presentation Notes
The sections of the paper follow varying levels of critical thinking, starting with description and progressing to evaluation.



Scaffolding to the Formal Paper

Entire Class Discussions: Prior to 
Group Discussions

• How the CJ responds to social 
justice issues:

• Behavioral Health
• Environmental Crime
• Racial Inequality
• Gender & Sexual Orientation 

Inequality
• Socioeconomic Inequality

Group Discussions: Students 
Select their Social Justice (SJ) 
Group
• Students select their SJ topic and 

join a group to explore the 
theoretical sections of the Paper:

• Identification and description of a 
theory from the course.

• Application of the theory.
• Evaluation of the theory.
• Thesis statement.

Presenter Notes
Presentation Notes
The scaffolding process to build students up to the Formal Paper outcome includes:
4 active learning discussions for the entire class
4 active learning discussions for Social Justice groups
And 1 Bibliography assignment

The first 4 discussions address the Formal Paper’s requirement for the identification and description of a SJ issue that intersects with CJ.  It serves to help students choose their Paper topic, as well as write their section of their Formal Paper.
All students (approx. 50) engage in discussions of social justice issues that intersect with CJ.
The discussions prompt students on how to formulate this section of the Formal Paper.
I find this instructional, as students tend to grab a story from the headlines to illustrate a problem, rather than using statistics or case studies.
I more commonly give feedback, such as:
Good start with general information. To provide useful information, be more specific.  For instance, you could provide a statistic about the issue and describe specific laws or programs.

The “Entire Class Discussions” help students select their Paper topic.  They are then required to join a group on their selected topic.  

Once students have joined a SJ group, the second set of 4 discussions address additional requirements for the Formal Paper’s. 
Once again, the discussions prompt students on how to formulate the following sections of the Formal Paper.
Identification and description of an ethical theory from the course.
I find this instructional, as students will google and incorrectly identify a category of theories (e.g., normative ethics or deontology) and fail to identify a specific theory, theorist, or set of principles.  Some use criminological theories, instead of ethical theories.
I commonly give feedback, such as:
You named several theorists.  You need to be more specific.  Whose theory are you using?  They’re not all the same.  Choose one and describe and apply it in detail.
Application of the ethical theory.
By providing question promptings, this discussion helps students think about how their ethical theory would be used to address how certain CJ officials, such as police or lawmakers, should respond to a sub-population (e.g., offenders with behavioral health problems, female victims of domestic violence).
I commonly give feedback, such as:
I don’t see that you clearly applied the ethical theory (or one of its important concepts) to the issue of socioeconomic inequality (and a problem such as homelessness) and the CJ response.  You’ll need to clearly make the connection in the paper.
Evaluation of the ethical theory
Students are prompted to address the general strengths and weaknesses of the theory, AS WELL AS the specific strengths and weaknesses as it applied to their topic.
I commonly give feedback, such as:
Be sure to clearly evaluate the ethical theory as it specifically applies to the issue of socioeconomic inequality and the CJ response (such as homelessness or poverty after incarceration).  You’ll need to make that clear in the paper.

Thesis statement
Using Purdue OWL and promptings, students draft a thesis statement.
I commonly give feedback, such as:
Your thesis statement does not clearly identify:
your ethical theory…or social justice topic…or the advantages of using the theory…or who should be using the theory to guide their decisions.




Small(er) Groups: Why

• Small-group discussions are beneficial.
• Participation is higher.
• Student’s perceptions of learning is higher.
• More equal participation of students of different ethnic backgrounds.
• Previous academic achievements have less influence on discussion 

participation (Pollock, Hamann, Wilson, 2011).
• Students can be given the option of self-selecting topics.
• Students who struggle with more critical thinking, such as applying and 

evaluating a theory, benefit from engaging with more advanced 
students.

• I permit student to change their theory prior to the Formal Paper.



Canvas 
Groups: How

• Canvas permits the creation of groups (e.g., 3-
10) for discussions.

• Instructive links are at Webcourses @UCF Guides
• I created a step-by-step page built into my 

Webcourse (See the handout.)

• CAVEAT – All students must join a group PRIOR 
to:

1. selecting the “This is a Group Discussion” setting 
and

2. publishing discussions.

• If allowing self-selection, there are two ways of 
reminding students to join a group:

1. Create an “assignment” worth 0 points which puts 
it on students’ “to do” list in Canvas.

2. Instructor can message student who do not sign 
up in time.

Scaffolding toward the 
Formal Paper

Presenter Notes
Presentation Notes
I have added my Webcourse page notes to the Handout.

https://cdl.ucf.edu/support/webcourses/guides/#21


A Side Note: Bibliography

• Although not the focus of the presentation, I also assign a 
Bibliography to be completed prior to the Paper. 

• It’s a lifesaver on grading!  
• If students are not finding articles from the discipline or their citations methods 

are incorrect, they get that feedback sooner, rather than after-the-fact.

Presenter Notes
Presentation Notes
Feedback I commonly give in the Bibliography:
I am concerned that there are few sources that will help you describe your social justice topic as it relates to CJ, as required in the paper.   Be sure to search in a Criminal Justice database, as instructed in the Webcourse.
There is an overabundance of sources on ethical theory.  I am concerned that there are few sources that will help you describe your social justice topic as it relates to CJ, as required in the paper. 
I couldn't find that many, if any, of these sources were scholarly. They do not rise to the level of what is expected in higher education. I gave instructions on using the UCF databases to find scholarly, peer reviewed sources. I recommend you take a look.
For the paper, full references are needed.
APA citation style has multiple glaring errors. See the Webcourse page entitled “Citing and Summarizing an Empirical Article” and APA style website links for more information on how to properly cite and reference sources.  




Incorporating 
peer reviews 
for 
presentations

The “Whys” and “Hows”



Learning Outcomes

• Two more major learning objective in the course:

“Create a professional presentation to educate others on their 
service-learning volunteer activities.”

1. Students are to connect their learning to the course and discipline.

2. They are to interact with other students to share diverse experiences and 
perspectives.



Demonstration of Learning: Poster 
Presentations

• The means by which students are to achieve the learning objectives is by 
submitting a Poster Presentation assignment.  It calls for students to:

• Create a poster about their service learning which includes:
• Introduction
• Course Connection
• Community Impact
• Reflection

• Record a 3-minute narration.
• Save their PPT as a video.
• Upload the video.
• Review their peers.



Incorporating Peer Review Presentations 
Online: Why

• In general, presentations are instructive to presenters by:
• Learning how to organize material for an audience.

• Learning how to speak in front of a group.

• Developing professional skills.

• The audience also benefits if they are engaged in peer evaluations 
(Baranowksi & Weird, 2011).



• Incorporating presentations using the peer 
review Canvas functions is beneficial:

• Students can be taught to give web-based 
presentations using video and audio.

• They get to practice and record until they 
are satisfied.

• It is not necessary to devote weeks of 
class time to presentations.

• Students benefit from engaging in peer 
reviews by sitting through a given number 
of presentations determined by the 
instructor, rather than class size.



Peer Review 
Presentations 
Online: How

• The creation of a peer review assignment in 
Canvas is more straight forward than a 
groups discussion. (I don’t use Groups.)

• The grading rubric in the original assignment 
portal is used by the students.

• It is worth 0 points to not affect students’ grades.  
• However, it is the same rubric the instructor will use 

for grading presentations.
• So, you’ll need to create two (2) more 

assignments!
1. A portal for the instructor to grade the 

presentations (using the same rubric as the 
students’ peer reviews above.)

2. A portal for the instructor to grade the peer 
reviews.

The same discussions that 
scaffolded toward the 
Formal Paper are 
incorporated into the 
Presentations.

https://community.canvaslms.com/t5/Instructor-Guide/How-do-I-create-a-peer-review-assignment/ta-p/641


More on Online Peer Reviews: 
Papers, Draft and Final

• Another use for Peer Reviews is for students to review each 
others’ paper drafts.

• The students would use the same grading rubric as used by 
the instructor for the final paper. 

• This way, students know how they will be assessed for the 
final submission!

• Again, the instructor would need to create a second portal to 
grade students’ peer reviews of each other.

• Later, final papers are uploaded for a final grade by the instructor.
• The instructor uses the same rubric as the used to review 

each others’ paper drafts.
This Photo by Unknown Author is licensed under CC BY-SA

https://www.flickr.com/photos/nics_events/2349632625/
https://creativecommons.org/licenses/by-sa/3.0/


Contact Info

• I have saved pdf copies of the Webcourse pages, discussions, 
assignments, and rubrics to a One-Drive folder.

• I am happy to share the folder with you.

• Please contact me at Gail.Humiston@ucf.edu

Thank you for your time!!!! 

mailto:Gail.Humiston@ucf.edu
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